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The contentuponwhichthiscourseis basedis foundin the insidecolumnof
each page. Instructor’snotesandguidelinesappearin the outsidecolumn,in
general.These notesare intendedto help less-experiencedinstructorscreatean
interestingand effectiveclassroomexperience.Overheadsand handoutsare
providedto help reinforcekeypoints.

Thiscourseis designedto be deliveredin twofour-hoursessions,butcan be
combinedinto one eight-hoursession.

Notes To Instructor

This coursehas been specifi@ly developedto helppeopleresponsiblefor
providingdirectcare to individualswithdisabilitiesunderstandandparticipatein
the processof IndividualPlanning.

This courseis organizedinto a totalof 19 sections.Overheadsandseveralvideos
whichcan be usedto augmentthe lectureor to demonstratea particular
techniqueare incorporatedintothe course.

The timerecommended
prefacethe sections.

Referencesemployedin

for each sectionis providedin the notesthat

the developmentof thiscourseare listedin the
bibliography.Before teachingthiscoursewe recommendthatyou become
familiarwithall of thismaterial,reviewallvideosandtapesplusthe handbooks
whichgo withsomeof the videos.Alsoreadthe chaptersfromPROGRESS
WITHOUTPUNISHMENTwhichdescribeteachingtechniques.
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Notes

The referenceson ecologicalinventorycan serveto clar@ pointsandtermsused
in thissection;however,the languageusedhas been simplified.Youwillhaveto
decidewhetherthe minordifferencesin termswillmakeone or moreof the
readingshelpfulor confusingfor individualgroupsof students.

A listof additionalactivitieshas been includedto be usedas appropriatefor a
givengroup.The outsideactivitiesare criticalto the learningprocess,andshould
takean additional6 hours.Studentsshouldbe encouragedto work togetheron
the inventoriesparticularlyif theyare fromthe sameagencyandknowledgeable
aboutthe sameindividualswithdisabilities.

Format

This courseis designedto be deliveredviaa combinationof lecture,slideor
videotapepresentations,largeandsmallgroupdiscussions,androle playing.

Asyou studythe variousclassroomsections,youwillnoticethatthe role playing
segmentscall for participationby at leastthreeindividuals.If yourclasssizeis too
smallto permitthatlevelof participationandstillgenerateadequatediscussion,
you mayhaveto modifyyourdelivexy.

In somecases, existingvideotapepresentationsmaybe substituted.Or,you may
wishto developyourownvideotapeusinga homevideocamerawithfriendsand
associatesservingas yourcast.

Time

Thiscourseis designedfor a totalof eighthoursof classroominstructiondivided
into twofour-hoursessionsto be heldon twodifferentdates.

Youmayfmdthatyourspecificcircumstancesdemanddeliveryovera different
timeframe.The coursemayeasilybe combinedinto one-daylong session
witha lunchbreak.

Additiomlly,whilethiscoursehas been developedfor.stand-alonedelivery,it
maybe combinedwithadditionalmaterialas partof a morecomprehensive
coursein the supportof individualswithdisabilities.
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Notes

Originalsof all requiredvisualaids,overheads,andhandoutsare includedin this
manual.In orderto deliverthismaterialas designed,youwillhaveto make
overheadcopiesof theseoriginalsandsufficientcopiesof all handoutmaterials
for yourclass.In addition,the followingequipmentis required:

1. Overheadprojector.

2. Projectionscreen.

3. VHSformatvideocassetterecorder(VCR)or videoplaybackunit.

4. Markerboardor flipchartpadwitheasel.
.F” .

S. Two or threecoloredmarkers.
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SESSION1

A.

B.

c.

D-

E.

F-

G-

Ho

L

J.

INTRODUCTION /-

Lecture,5minutes

INDMDUALPLANNING- UNDERST_ING THENEED
Studentsummariesandgroupdiscussion,25 minutes

DEVELOPINGTHEINDMDUALPLAN- WHERETOBEGIN?
Lecturewithclassdiscussion,20 minutes

VIDEOANDDISCUSSION
Video:28 minutes,Discussion:10 to 15minutes,
TotalSection:38 to 43minutes

OVERVIEWOF INDIVIDUALPLANS
Lecture,10 minutes

ORGANIZINGTHE1PMEETING
Lectureanddiscussion,10 minutes

SELECTINGENVIRONMENTSTO INVENTORY
Lecture,10 minutes

SMALLGROUPEXERCISE
Smallgroupactivity,10 minutes

CONDUCTINGA GENERALINVENTORY
Largegroupexerase and discussion,120 minutes

SUMMARYANDCLOSING
Lecture,15Minutes

5. .
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Course Outline

SESSION2

,-

A.

B.

c.

De

Eo

F.

G.

H.

1.

INTRODUCTIONTO SESSION2
Lecture,15minutes

CONDUCTINGANINDMDUALINVENTORY
Lecture,10 minutes

INDMDUALINVENTORYACTMTY
Largegroupexercise,50minutes

OVERVIEWOF STAGETHREE
Lecture,10 minutes

PRIORITIESANDCONSIDERATIONS
Largegroupdiscussion,30 minutes

GOALSE’ITINGEXERCISE
Smallgroupexercise,45to 60 minutes

OVERVIEWOF STAGEFOUR
Lecture,10 minutes

EVALUATIONROLEPLAYINGEXERCISE
Smallgroupactivityanddiscussion,approximately45minutes

SUMMARYANDHOMEWORKASSIGNMENT
Lecture,10 minutes
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UPONCOMPLETIONOF THISCOURSE,STUDENTSSHOULDBE ABLETO :

1.0

2.0

3.0

Recognizethe valueof developingIndividualPlans.

1.1 Definethe IndividualPlanningprocess.

1.2 Statethe purposeof the IndividualPlanningprocess.

1.3 Recognizethe stagesof the IndividualPlanningprocess.

Identifythe criticalfactorsin organizinga meetingto
developan IndividualPlan.

2.1 Developa listof individualswho shouldor couldbe invitedto a
meetingto beginto developan IndividualPlan,

Conductan inventoryof at leastone communityenvironmentin
whichan individualcan or couldactivelyparticipate.

3,1

3.3

3.3

Developa listof potentialsettingsto inventoryandgivea rationale
for whytheseenvironmentswherechosen.

Assessthe skillsnecessaryto participateindependentlyin that
environmentin the mannerof a non-disabledcitizen.

Ident@ the cuesandmaterialswhichnon-disabledcitizensuse to
succeedin thatenvironment.

9



Planning

Goals & Objectives

3.4 Identifithe feedback,if any,whichis providedby thatenvironmentor
subsectionof thatenvironmentto enablenon-disabledcitizensto alter
whattheyare doingif theyare makinga mistake.

3.5 Identifi the consequencesof correctlyor incorrectlyperformingvarious
functionsin the environmentor subsectionof the environment.

3.6 Identi@the communicationneededby a non-disabledcitizento
succeedin thatenvironment.

4.0 Identi@the abilitiesand difficultiesof one individualin at leastone
communityenvironmentas comparedto the abilitiesa non-disabledcitizen
needsto succeedin thatenvironment.

4.1 Take an individualto thatenvironmentandidentifywhatthe individual
can or camot do as comparedto thatlist.

4.2 Listthe assistanceneedsof the individualas he or she performsin the
environment.

4.3 Assessandofferonlyas muchassistanceas is necessaryto avoida
dangerousor trulyembarrassingor totallyunsuccessfulsituationfor the
individualor the peoplein thatenvironment.

4.4 Listthe differencesbetweenthe performanceof the individualwitha
disabilityandthe non-disabledcitizenin thatenvironment.

5.0 Analyzethedifferencesbetweenthe performanceof an individualwith
disabilitiesand an ordinarycitizenin one communityenvironment.

5.1 Comparethe performanceof the individualwitha disabilityand a
personwithouta disability.



Planning

Goals & Objectives

5.2 Developa listof at leastthreechanges(adaptations)thatcouldbe
madeto enablethe individualto succeedin thatenvironmentor
subsectionof the environmentwithmaximumindependence.

5.3 Determine,on the basisof thatlistandotherconsiderationsaboutthe
individualwhetheror not thisis a reasonableenvironmentin whichto
teachthisperson.

-.
6.0 Developat leasttwogoalsandthreeobjectivesrelatedto a particular

communityenvironmentfor an individualizedplan(1P)for the
individualbasedon theseinventories.

6.1

6.2

6.3

6.4

6.5

6.6

Listat leastthreereasonswhythisindividualwillneed to learnthe
skillsnotedin the goals/objectivesin the reamer stated.

Listat leasttwoteachingstrategieswhichwillbe usedto teachthese
skillsin a particularcommunityenvironmentandnotingthe need to be
cautiousof usingverbalprompts.

Ustat leastone change/adaptationthatcouldbe usedto assistthe
individualin learningeach of the skillsthatare essentialin the
environment.

Listthe strategiesand/orchanges/adaptationsto be usedto assist
the individualwithanypartsof the skillsequencethatare not being
taughtat thistime.

Statehow theywillevaluatethe individual’sprogressanddetermine
whento changegoalsandobjectives.

Ident@ at leastone datacollectionstrategyfor assessing
individualprogress.



Planning

Goals & Objectives

7.0 Activelyandmeaningfullyparticipatein a meetingof an IndividualPlan
teamfor an individual.

7.1

7.2

7.3

7.4

7.5

Makea case for whyandhow an individualcouldparticipate
meaningfullyin the meeting.

Identifiat leastone environmentandthe subsectionsof that
environmentwhichcouldbe a teachingenvironmentfor the individual.

Identifyat least&vogoalsandthreeobjectivesfor the IndividualPlan.

Iden@ at leasttwoteachingstrategieswhichcouldbe usedto teach
thatindividualin thatenvironment.

Identifyat leasttwochanges/adaptationswhichcouldbe usedto help
the individualmaximallyparticipatein thatenvironmentwhile
learningcertainskills.
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ClassIntroduction

Format

Lecture

Time

5 Minutes

Materials

Overhead1

Planning

Session 1



Planning

Session 1

Notes

1. Introduceyourself
and havethestudents
introducethemselves.

2. Using Overhead 1
and the content
provided, introducethe
Individual Planning
processand what is
includedin this course.
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This is a coursein IndividualPlanningfor
individualswithdevelopment disabilities-
disabilitieswhich,withouttrainingandassistance
havepreventedthoseindividualsfromparticipating
in activitiespeoplewithoutdisabilitiesengagein as
a routinepartof theirlives.Those activitiesmaybe
purelyrecreational.Or theymaybe an important
partof workto earna living.Whetherit is work or
play,individualswithdisabilitiescan be denied
accessto fullandproductivelives.Individual
Planningis a processof analyzinga varietyof
environmentsto determinethoseactivitiesan
individualwithdisabilitiescouldparticipate,with
trainingandassistance.Finally,the processhelps
definethe kindof trainingandassistancethat
shouldbe provided.

In developingan IndividualPlanfor a personwith
developmentaldisabilities,considerationmustbe
givento the entire“lifespace”of the individual,his
or her strengths,aspirations,joys,needsand
concernsas theseissuesexistin everyperson’slife.

Perhapsbecauseof physicalor intellectual
impairmentsanda lack of experience,many
individualsdo not havethe skillsfor full
participationin a widevarietyof life options.The
IndividualPlancan specikdy addressthe
developmentof thoseskills.



Planning

Session 1

Thiscourseon developingan IndividualPlanwill
assistplanningteamsin identifyingsomeideas
aboutskillsto be taughtandin determining
whetheror not thesecouldor shouldbe taught.

For example,it maybe determinedthatan
individualneedsa job thatpaysat leastminimum
wageandgivesthatpersonthe opportunityto
meetnon-disabledindividuals.

Asthereare a widevarietyof job options,the team
developingthe IndividualPlanwillneed to know
how an individualperformsin a numberof job
situationsandwhatcan be doneto improve
performance.Basedon thisinformationa decision
can be madeaboutwhichjobs to startwith.

Thus,thiscoursewilladdresswaysto ident@
someof the environmentsandactivitiesin whicha
personcouldandshouldhavethe opportunityto
participate.And,we willgo on to discusshow to
identifythe skillsan individualneedsto
successfullyparticipatein thoseenvironments.
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Individual Planning- Understanding
the Need.

Format

Studentsummariesandgroupdiscussion

Time

25 Minutes

Oblectivo

Uponcompletionof thissection,students
shouldbe able to:

1.0 Recognizethe valueof developing
IndividualPlans.

Planning

Session 1



Planning

Session 1

Notes

1.Ask thestudentsto

think backto thestart of
their day and to recall
how theygot up and
readyfor theday.

2. Ask thestudentsto
write down, very
carefully,every step –
or task – they perform
when gettingup and

readyfor the day. Also

ask themto recall in their
notesanythingtheydo

to overcomeproblems
while performingthis

simple, basic task.

3. Allow thestudents
5 minutesto complete
their notes.

SectionB: Content

Thissectionhas been developedto meetthe
generalobjectiveof helpingyourstudents
understandthe basicconceptsunderlying
IndividualPlanning.Additionally,thissectionwill
helpyourstudentsunderstandthe ideathatall of
us are, in someway,disabled,but that,as
individualswithrelativelybroadexperience,we
are able to fmdeasy,naturalwaysto compensate
for ourdisabilities.

WherIsuncomesup,magnifyingglaas(A)

al
burnsholeInpaperbeg(B),
droppingwaterintoladle(C)

1- I1
andiiftiiiggate(D),wbichallows
heavyball(E) to rolldownchute(5-
Rope(G)M&ibed(H) Into

\ vertfoalpositionanddropsyou
L intoywr shoes(1).

\
..

P.S.Yw can’tgoback
endsneaka fewwinks
becausethere’s
noplaceto liedown!

‘.

‘4’Awf .
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Session 1

/’-

4. Ask several students
to readaloudtheir lists.

5. It is likely that, to
start, the lists will bevery
generaland will not
breakthesequenceof
tasks – the “skill cluster”
- down into discrete
enoughtasks. (Before
theclass session, it is
recommendedthatthe
instructorconducta task

analysis on the skills
clusterof gettingup
and gettingreadyfor
the day.)

6. Through questions

and comments,urgethe

studentsto breakthetask
down into its smallest set
of skills.
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7. When the conceptof

a task being comprised
of manydiscreteskills
seemsto be understood,
discuss the kinds of
problemsthestudents

identifiedand how they

overcomethose
problems.Through

questionsand comments,
bring out the ideathat,
for example,sleepiness,

a tendencyto misplace
things, etc. constitute
types of disabilities.

8. Discuss how the
studentscompensatefor
their “disabilities.”

Through questionsand

commentsdevelopthe
idea thateachof us

compensatesfor our
“disabilities” by
acquiringnew skills or by
drawing on our
experienceto solve
problems.

9. Draw the conclusions
that:

(1) Peoplewith
disabilities canalso be
taughtto participatein

everydayactivitieswhen
providedwith similar

skills and experiences.

(2) Individual Planning is

a process developedto
helpthemdo so.
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Session 1

DoveIophtgtit. Individual PIan-
Whero to Begin?

Format

Lecturewithclassdiscussion.

Time

Approximately20 Minutes.

Materiais

Overheads2,3, 4,5 and6

Objectives

Uponcompletionof thissection,students
shouldbe able to:

1.0 Recognizethevalueof developing
IndividualPlans,

1.1 Definethe IndividualPlanningprocess.

1.2 Statethe purposeof the Individual
P1armingprocess.

1.3 Recognizethe stagesof the Individual
Planningprocess.

r-’
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Planning

Session 1

Notes

1. Use the contentand

overhead2 to present
the purposeof an 1P.

2. Use the content
providedand overhead

3 to presentand discuss
the “WH” questions.

24
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%ction C: Content

Thissectionhas been developedto help you orient
yourstudentsto the basicapplicationof Individual
Planning anditsstages.

IndividualPlanningis a processthatanalyzes
an individual’scapabilities,environmentsin which
the individualmightworkor engagein activities
withthe communityat largeandthen definesthe
typeof training the individualmayrequireto
participatesuccessfullyin thatenvironment.

‘his coursetakesstudentsthrougha step-by-step
descriptionof the processin a reamer thatwill
allowthe successfulstudentto engagein the
IndividualPlanning processin a meaningful
manner.

In the processof developinganindividualplan,
you shouldbeginwiththe “w%”questionsof
programdevelopment.These shouldinclude:

Whatis it thispersonneedsto learri?

Whyshouldit be learned?

Whereshouldit be taught?

Whenwillwe knowthatthe individualhas
masteredit sufficiently?



Planning

Session 1

whp A reasonablewayto assessthisis tO
ask if the skillis fictional. One definition
of functionalis:

“Ifthe persondoesn’tlearnto do it,willsomeone
willhaveto do it for himor her?”

If the answeris no, thenperhapswe cannotjustify
spendinga lot of timeteachingthisactivity.

Typicallymanyactivitiesfoundin programsfor
adultswithseveredisabilitiesare not functional.It
is urdikelythatsomeonewillhaveto be hiredto
help themcompletesuchactivitieslike: karmn“ g to
putpegs in peg boardsor to sortnutsandbolts,

Howeversomeoneelsewillhaveto do activities
like:

Learningto puttheirclothesin the properplaceor
sortclean clothesfromdirtyfor them.

The fewerfi.mctionalskillspeoplehavethe
moredependenttheytendto be on others.The
moredependenttheyare, the moretheirself-
-respectandthe respectof othersis in jeopardy.

Recreation/leisureactivitiesdo not necessarilymeet
the “functional”criterionbut theystillhavevalue.

Listeningto favoritemusicmaynot be functional,
butmy be WOrtbIearning anywayif the person
enjoysit. Also,somepartsof the activitysuchas
choosingthe music,turningon a tapeplayer,etc.
can be functionaltasksto be taughtwithina
recreation/leisureactivity.
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3. Discuss the questions

on overheads4, 5
and 6

The questionsshould
helpstimulatethinking

aboutwhat tasks and
skills needto be taught.
Studentsshould be
encouragedto use these
on the iob when
contributingto
Individual Planning.
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The “whyquestion”alsoraisesissuesaboutwhat
otherpeopleof a similarchronologicalage are
doing.Thatis, teachinga particularskillbecauseit
is partof an activitytypicallyperformedby
individualsof a similarage butwho are not
disabled.Individualswe supportwillneverbe
preparedto participatein suchactivitiesif we don’t
teachthemthe necessaryskillsto do it.

what?Thisleadsus to ask somequestions
about:“What”to teach;

“Whatare othersthisage doing?”

“Whatwouldmakethe individualseemless
differentfromthe peergroup?”

“Whatactivitieswouldenablethe individual
to interactmorewithadultsof the sameage?”

“Whatactivities/skillswouldprovidethe
individualwithgreateraccess to more
environments?”

One wayto get to someanswersaboutthe “what”
questionis to go outandfindoutwhatother
adultsare actuallydoing.Then do an inventoryof
whatit takesfor a personwithoutdisabilitiesto
succeedin certainactivitiesin certain
environments.

Beginby justlistinga widevarietyof environments
availablein the individual’scommunityor nearby.
Environmentsthatare presentlyused,or couldbe
used,if the individualhadmoreskillstypically
neededto functionsuccessfully.
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Whenconsideringwhatto teachit is importantto
look both at currentandfutureenvironmentsand
activities.Whatdoesthe communityoffernowand
in the futurefor the peopleyou are serving?What
willbe availablefor the next 5, 10, 15years?

“where?Occasionally,as persomel
concernedwithyoungchildren,we forget
to thinkaboutfutureenvironments.

However,once we startworkingwithadults,we
realizethatit is dangerousto assumetheywillbe
preparedto use communityenvironmentswithout
beingspecificallytaughtin thoseenvironments.

If we wantthe peoplewe serveto use a varietyof
environmentsandresourcessuccessfid.ly,we must
identifyandteachthe necessay skillsin those
settings.

llms, the “where”questionsbecomecritical.
Becauseof theirmany1earningdifficulties,it is
importantthatwe teachadultswithsevere
disabilitiesin natural,everydayenvironments.

Ourexperienceand researchsuggeststhatmany
peoplewithseveredisabilitiesprobablywillnot be
able to “generalize”fromone placeto another.
Thatis, theymaynot be able to use the skills
learnedin one environmentin a differentthough
similarenvironment.Likewise,we mustn’tassume
an individualwillbe successfulin a specMc
environment,untilwe checkto see if the person
has the essentialskillsfor thatenvironment.
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Insteadof teachinggeneralized“restaurantskills,”
we need to teachorderingandeatingfood at a
specificrestaurant.

The assessmentsdonein thisclasswillmake
veryfew assumptions.Insteadwe willcheck out
issuessuchas:

Whatspecificskillsare neededto functionin
certainenvironments?

Whatcan the personcurrentlydo in these
environments?

Howdo we knowwhathe or she “knows?”

when!!The finalquestionone needsto
addressin developingIndividualPlansis
whenhas a skillhas been learned.

Oncewe knowwhatis expectedin a particular
environment,the taskof decidingwhen the skill
has been learnedbecomesmucheasierto
evaluate.

Evaluationof goalsandobjectiveswillbe
discussedlaterin thiscourse.
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Video and Discussion

Format

VideoandDiscussion

Tim.

Video:28 minutes
Discussion:10 to 15 minutes
TotalSection:38 to 43 minutes

Materials

WfitingBoardor FlipChart
“RegularI&es” Videotape
Videotapeplayer

Objectives

Uponcompletionof thissection,students
shouldbe able to:

1.0 Recognizethevalueof developing
IndividualPlans.

1.2 Statethe purposeof the Individual
PlanningProcess.

Planning

Session 1
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Notes

1. Introduceand show

“RegularLives.”

2. Discuss thevideo with

thestudents.Encourage
themto discuss how it
relatesto the develop
mentof a meaningfullife
for an individualwith
severedisabilities.
Recordon a writing

boardor flip chart

studentresponses.

~ SectionD: Contont
..
●

~ Thissectionhas been developedto adddepthto
~ the students’understandingof the valueand
~ purposeof IndividualPlanning..:
●

~ Scenesfrom:‘RegularLives”video:
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oVOWhW of Individual plans

Format

Lecture

Time

Approximately10 Minutes

Materials

Overhead7

Obiectivos

Uponcompletionof thissection,students
shouldbe able to:

1.0 Recognizethevalueof developing
IndividualPlans.

1.3 Recognizethe stagesof the 1Pprocess.
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Notes

1. At thestart of this

section, review the
purposeof the 1P.

2. Using overhead
pointout thatthe
developmentof an

7,

1P
has four stages and

eachstage has several
steps.

3. Briefly presentthe
stages and their steps
and explain thatyou will
coverthestages and

steps in greaterdetail
later in the course.
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SectionE: Content

Thissectionhas been developedto further
advancethe students’understandingof thevalue
of IndividualPlanningin generalandto explain
the stagesof the 1Pprocessin particular.

The IndividualPlanningprocessis comprisedof
fourmajorstages,each of whichis comprisedof a
numberof criticalsteps.

The f~ststageis organizingthe IndividualPlan
Meeting.Thisstagehaswo steps:

1. Determinethe meetingparticipants.
2, Createan agendaor outlineof the

meeting.

The secondstageis informationgatheringabout
an individual’sabilities.For thisstage,you must
completethreeseparatesteps:

1. Selectthe environmentsto inventory
(suchas dailyliving).

2. Conductan inventoryof each
environment.

3. Conductan individualinventoryand
performanceamlysisof the individual
andenvironment.

The thirdstageis comprisedof settinggoalsand
objectivesfor the 1P.

The fourthstagefocuseson assessingthe
individual’sprogresstowardachievementof
the 1Pgoals.
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reorganizingtbo 1PMooting

Format

Lectureand discussion

mm

Planning

Session 1

Approximately10 Minutes

Materiais

Overhead8 and9
Writingboardor flipchart

Obloctives

Uponcompletionof thissection,students
shouldbe able to:

2.0 Identifythe criticalI%ctorsin organizinga
meetingto developan IndividualPlan.

2.1 Developa listof individualswho should
or couldbe invitedto a meetingto
beginto developan IndividualPlan.

f-
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Notes

In this section, we will

discuss the peoplewho
will be involvedin the

developmentof an
Individual Plan.

1. Have eachstudent
makea list of the people
whom theythink should
be involvedin this
process. The list can
includeanyonefromthe
neighborhoodmail

carrier to the individual’s
parents.

2. When the list is

completed,theyshould
thenputthe namesinto
two differentgroups.
One group will include
those peoplewho must
participatebecauseof
the law or logistical
needs. The other list will

includepeoplewho are
notcritical, butmayalso

offer some required
information.

3. Note thefirst stage of
the 1Pis organizing the

Individual Plan meeting.

38

SectionF: Contont

Thissectionhas been developedto help students
understandhow to organizean 1Pplanningmeeting.

In orderto beginto decidewhatto teach,we need
to meetwiththe familymembers,residential
supportstaffandwithdayprogrampersomel, to
comeup withideason the rangeof appropriate
environmentsin whicha personmightparticipate,
if he or she hadthe skillsnecessaryto do so.

The suggestionsandpreferencesof all significant
peoplein an individual’slifeneed to considered.At
the 1Pplanningmeetingyouwillwantto get input
fromall of thesepeople.Aso, do not neglectthe
individual’sinterests,eventhoughthe personmay
be unableto tellyoudirectly.

THEINDMDUAL’SCASEMANAGERIS
RESPONSIBLEFOR:

1. Organizingthe initialand followup meetings
to discussthe developmentof the 1Pplan.

2. To assurethe developmentof the 1P.

3. To signoff on the 1P.

The case rnamgershouldhavethe authorityas well
as the timeto contactthe significantindividualsin
the person’slife,andto be surethateveryeffortis
madeto accommodatetheirschedules.
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PARTICIPANTS:The followingpeople
invitedto participatein the meeting:

shouldbe

1.

2.

3*

4.

5.

6-

7.

8*

9.

10.

The individualwitha disability.

The parent/guardianas appropriate.

~ advocate,

Personswithwhomthe individuallives.

personswithwhomthe individualworks.

Friendsandvolunteersfamiliarwiththe
individual.

Administrativestaffwho can signthe plan
on behalfof the agency/ageneiesinvolved.

Supportstaff(e.g. OTS PTs, Job Coaches)
who are or who mightbe involvedwith
the individual.

Stafffromagenciespreviouslyinvolvedwith
the individual.

The CaseManager

4. Doa flip chartor
writing boardexercise

asking studentswho,
given the purposeof the
meeting,should be
invitedto attend.

Important:Make sure
thatall categorieslisted

on overhead8 are
writtendown.
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5. Using overhead9,
discuss theagendafor
the 1Pmeeting,stressing
the reasons for including
all items.

Pleasenote:Minnesota
StatuteRule 185 defines
specific participantsand
contentsfor Individual
Planning. An outlineof
theserequirementsis
includedin the
Appendix of this
manual.

You mayfind that
the generaldescription

containedin the
lecturenotesdiffers in

specifics from
Minnesota Rule 185.

Studentsand providers
should be made

aware of Rule 185
requirementsand also

be informedthatspecific
elementsof the Rule are
subjectto change.

AGENDA:The agendafor the meetingshould
includeat leastthe followingitems:

1.

2.

3.

Developmentof an initiallistidentifyingthe
individual’sstrengths,needs,interests,
routinesandenvironmentsto be addressedin
the assessmentstageof the 1Pprocess.

Assignmentof responsibilitiesin assessment:
e.g. whowillperformthe Individual
Inventories,who willdevelopthe report,who
willpresentthe resultsand developthe initial
goalsandobjectives.

Settingof timelinefor productionof reports
andimplementationof 1P.
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MINNESOTARULE185SPECIFIES:

1.Thatthefollowingindividualsmust
participateintheIndividualPlanning
meetings:

a.

b.

c.

d.

e.

Theindividualwitha disability.

Theindividual’slegal
representative

Theindividual’scasemanager

AI advocate,ifany,forthe
individual

Representativesof allprovidersof
servicesauthorizedinthe
IndividualServicePlan.

2. Thatthefollowingareasmustbe
addressedintheIndividualPlan:

a.
b.

:;

;“
13
h.
i.
j.
k.

Medicalstatus
On-goinghealthcareneeds
Physicaldevelopment
Intellectualfunctioning
Socialskills
Self-careskills
Communicationskills
Communitylivingskills
Vocationalskills
Physicalandsocialenvironments
Legalrepresentation.

3. TheIndividualPlanto includethe
following:

a.

b.

c.

d.

e.

f.

g.

h.

i.

Short-termobjectives/amual
goals

Methodology

Provider’semployeeresponsible
forservices

Measurablebehaviorcriteriaof
attainment

Frequencywithwhichservices
willbe provided

Projectedstartingandcompletion
datesforeachobjective

Resourcesneededto implement
theplan(i.e.specialequipment,
M, training,etc.)

Frequencywithwhichproviders
willsubmitreportsandminimum
frequencyatwhichcasemanager
willmonitorservices.

Signatures,includingthe
individual’sand/orthe
individual’slegalrepresentative.
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Sekting Environmentsto Inventory

Format

Lecture

Tim.

Approximately10 Minutes

Materials

Overhead10, 11, 12, and 13
Handout1- Checklistfor selectingenvironment

Objectives

Uponcompletionof thissection,students
shouldbe able to:

3.0 Conductan inventoryof at leastone
communityenvironmentin whichan
individualcan or couldactivelyparticipate.

3.1 Developa listof potentialsettingsto
inventoryandgivea rationaleforwhy
theseenvironmentswere chosen.
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Soct;onG: Content

Thegoal of thissectionis to teachstudentshow
to conductan inventoryof a communityenvironment
in whichindividualsmightparticipateandto develop
a listof settingsto inventory.

DAILYLIVING:The planningteambeginsto develop
ideasfor IndividualizedPlansby lookingat the
individual’sentiredailylife.

The teamwillneedto considerthe development
of individualgoalsin termsof the person’shome
environment(becauseeveryonehas to livesome
place);worksettings,(becauseoursocietyrespects
thosewho contributein someway),recreation
(becausemanypeopledo nothingwhen theyhave
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nothingto do) andcommunitysettings(becausethe
individualswon’tbe preparedto participatein these
environmentsunlesswe helpto preparethem).

Manypeoplewithdisabilitieshavebeen denied
importantopportunitiesto learnthe communication
andsocials-~s necessaryfor someeveqday
activities.

These are areaswhichshouldbe highlightedin
developinggoalsfor the 1P.Communicationand
socialgoalscan be generalas wellas specificto
particularenvironmentalneeds.

For example,a personmayonlyneedto waitin line
andpointto food in a “cafeteriastyle”restaurantbut
mayneed a wordor signin manyothersituations.
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Notes

1.Using overhead 10,

pointout thatthefirst
step of stagetwo –
Ecological Inventory
Strategy:Gathering
InformationAbouta
Person’sAbilities – is to

selectwhich
environmentsto
inventory.

2. Discuss the daily
living environmentsas
most likely environments.
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3. Using overheads 11,
12 and 13, review the

questionsand

considerationsin
choosingenvironments
to inventory.

4. Distributethe
handout1, “Checklistfor

SelectingEnvironment”
which is comprisedof
thesequestions.
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QUESTIONS/CONSIDEIUl’llONSINCHOOSING
ENVIRONMENTSTO INVENTORY:

Thereare numerouspossibilitiesto choose from
when determiningg appropriategoalsfor an
individual.The followingis a listof questionsto
askwheninitiallychoosingenvironmentsas
possibleteachingsitesfor dailylivingskills:

a.

b.

c.

d.

a.

f.

9“

h.

i.

i.

Howare sameage individualswithout
disabilitiesspendingtheirtimeandwhere?

Willthisactivityreducethe differences
betweenindividualswithdisabilitiesand
thosewithoutdisabilities?

Willthisactivity/skillgivethe personmore
options/opportunitiesin moreenvironments?

Willthisactivitypromotegreater
independence?

Whatoptionsare availablein the
immediatecommunity?

Arethereopportunitiesto teachmany
skillsin thisenvironmentii

Arethereactivitiesthatare appropriate
for the age of the individual?

Arethe areasaccessible,i.e. ramps,elevators?

Arethe skillsneededhere commonto those
neededin othersettings?

Is the environmentfrequentlyusedby the
person/others?
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n.

0.

P=

q.

Is the environmentpreferredby the
person/others?

Is the environmentusedfrequentlyby
individualswithoutdisabilities?

Is therereasonabletravelaccessby walking,
takingthe bus or driving?

Whatexpensesare requiredin thissetting?

Is the timeneededto get fromone
settingto anotherreasonable?

Whatis the staffavailabilityandneed for
thisenvironment

Whatotherschedulingissuesare raised
by choosingthisenvironment?
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SmaIlGroup Exerciso

Format

SmallGroupActivity

Time

Planning

Session 1

Approximately20 Minutes

Objectives

Uponcompletionof thissection,students
shouldbe able to:

3.0 Conductan inventoryof at leastone
communityenvironmentin whichan
individualcan or couldactivelyparticipate.

3.1 Developa listof potentialsettingsto
invento~ andgivea rationaleforwhy
theseenvironmentswere chosen.

r
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Notes

1.Divide thestudentsinto
groups of threeto five
individuals. If theclass
includesstudentswho
work together,group them
together.

2. Give thestudents 10
minutesto generatea list

of possible environments
and sub-environmentsthat
would be appropriatefor

a particularindividual
they know or work with.

3. Ask thegroups to list
theenvironmentsandsub-

environmentstheycame
up with. Commentas
appropriateon the lists.

Reviewthe importance

of identifyingthe

appropriateenvironments

on which to build an 1P.
If possible, providea
list of environmentsthat

should be mentionedand
encouragestudentsto
think in terms of the

sub-environmentsthat
go along with each
environment.
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SectionH: Content

Thegoal of thissectionis to teachstudentshow to
conductan inventoryof a communityenvironment
in whichpeoplemightparticipateandto develop
a listof settingsto inventory.
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Conductinga Gonemi Inventory

Format

Largegroupexerciseanddiscussion

Time

Planning

Session 1

Approxirnately120 Minutes

Materiais

Overheads14,15and 16
Handouts2, 3,4
Materialsfor the environmentactivity
Optional- Videocameraandtape
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Ob@ctives

Uponcompletionof thissection,students
shouldbe able to:

3.0 Conductan inventoryof at leastone
communityenvironmentin whichan
individualcan or couldactivelyparticipate.

3.2

3.3

3.4

3.5

3.6

Assessthe skillsnecessaryto
participateindependentlyin that
environmentin the mannerof an
individualwho is not disabled.

Identifythe cluesandmaterialswhich
ordinarycitizensuse to succeedin
thatenvironment.

Identifythe feedback,if any,whichis
providedby thatenvironmentor
subsectionof thatenvironmentto en-
able ordinarycitizensto alterwhat
theyare doingif theyare making
a mistake.

Identifythe consequencesof correctly
or incorrectlyperformingvarious
functionsin the environmentor
subsectionof the environment.

Identi@the communicationneededby
an ordina~ citizento succeedin
thatenvironment.
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Section1:Centont

Thegoalof thissectionis to help students
understandhow to conductan inventoryof an
environmentandto assessthe skillsnecessaryto
participatein thatenvironment.

INTRODUCTION:

The purposeof conductingthe GeneralInventory
is to determinethe amountandtypeof information
youwillwantto gatherfromthatenvironment.

For example,if the purposefor conductingan
inventoryis to determineif a placecouldbe a
possiblejob site for one or moreindividuals,you
maydecidethat,initially,youwillgatheronly
generalinformationaboutthe overallenvironment
by concentratingon identificationof the majorjob
activitiespossiblein thissetting.However,if it has
alreadybeen determinedby the planning teamthat
the localgrocerystorewillbe usedas a place
for a particularpersonto learnhowto purchase
groceriesfor the grouphome,a moredetailed
levelof informationwillbe necessarywhen
conductingthisinventory.

Thus,whenyou haveselectedan environment
(i.e. localgrocery store)to be usedas an
instructionalsetting,get as muchinformationas
possiblefor the initialGeneralInventoryprocedure.

In conductingthe GeneralInventory,we needto
learnwhata personwithouta disabilitydoesto
succeedin a givenenvironment.

/- are not lookingat thisactivityin
Atthispointwe
termsof a
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Notes

1. Introducethe

General Inventoryand
its purpose. Stress the
results thatcan be

achievedby doing an
Inventory.

2. Hand out a blank

General Inventoryform
(handout2) to each

student.

3. Explain that, in this
section, theywill
inventoryan

environment.Allow 5
minutesto distributethe

materialsand to give

your explanation.
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particularindividual’sabilities.Rather,firstwe want
to knowwhatmosttypicalpeople do; whatcues
theyfollow,howconsistentare the cues theyrely
on, etc.

Lookat the sequenceandperformanceof skills
neededto be successfulin usingthisenvironment.
Startby obsemingandrecordingthe skillsfromthe
pointof entryintothe environmentandcontinue
untilthe sequenceis completedwhen the individual
leavesthe setting.

NOTE:The sampleGeneralInventoryshouldbe
duplicatedandreviewedwithstudentsto use as a
modelwhentheydo theirowninventories.

““l”””””’;”’’’”:
I

t t +

DIAGRAMOF A GENERALINVENTORYFORM
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DESCRIPTIONOF
GENERALINVENTORYCOMPONENTS:

1. SKILLCLUSTERS:In the generalinventoryit
is onlynecessaryto look at groupsof skills
knownas “skillclusters.”Later,if you decide
to teacha sequenceof skillsyoumightneed
to breakthe groupof skillsdowninto
individualtasks- a processknownas “task
analysis.”However,it is not necessary
at thistime.

For example,for now,underskillclusters,
you mightput “locatethe cleaningsupplies.”
Lateryou mightbreakthatskillclusterdown
intoindividualtaskssuchas open the
cupboard,Mlthe broom etc.

CUES:The obsemerneedsto determinewhat
the naturalcues, signs,signals(i.e. clerk
standingin open check out lane)are
availablefor each of the skillclusters
requiredin the sequence.

CORRECTIONPROCEDURES:Whathappens
if the responseis incorrect?Is therea
correctionprocedure(e.g. a clerkcallsyou
overto the open check out lane if you are
waitingin a closedlane)?

4. Go over theGeneral
Inventorycomponents
includedin theform
in detail.

5. Use the content
providedand overheads
14,15 and 16 for this
preliminaryexplanation.
Allow 15 minutesfor
this review.
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4.

5.

6-

7.

OBJECTS/MATERIALSUSED:Arematerials
neededsuchas a tray,doorbell,broomor
lightswitch?Thesecan be listedunderthe
Objects/Materialscolumn.

PERFORMANCECRITERIA:The realworld
suppliesnaturalstandards,so it is ofteneasier
to determinesuccessin naturalsettingsrather
thanin artificialsettingswithartificialtasks.

For example,peoplemayhaveonly45
secondsto determineif theyare goingon the
rightbus(SPEED);or theymayhaveplenty
of timeto gathertheirlettucefromthe salad
bar makingsureit getsin the bowl
(PROXIMITY);or theycan spendlots of time
decidingon a sofi drink,butmustchoose the
appropriatecoinsandthe properbuttonsto
getwhattheywant(ACCURACY).

Whenyoudo a GeneralInventoryyouwant
to determinewhatstandardis importantfor
success.Sometimesit’sspeed;accuracy;
sometimesit’sproximity/distanceor some
othercriteria.Weall striveto meetthese
standardseverydaywithoutevenrealizingit.

CONSEQUENCES:Is therea consequence
(not necessarilya correction).For example,
if you tryto pushin the “out”door,the
doorwon’topen.“Ifyou pointto the cake,
the cafeteriaworkerputsit on yourtray.
TMSinformationcan go underthe
consequencesection.

COMMUNICATIVECONTENT:Whatkindof
communicationis required?This information
can be putunderthe communicative
contentcolumn.
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6. Using a previously
set up “environmentor

activity”in the ~

classroom, haveone

studentperformthe
activityin the
environment.AS the

studentperformsthe
activity,ask theothers to
recordthe information

on the form.

Allow 30 minutesfor this

exercise.

Important:

To be effective,you must

developan environment

and activitythatcan be
createdwith ease in
your classroomwhile
providingyour students
with an opportunityto fill
out theform.

1.

2.

3*

4.

5.

SPECIFICPERFORMANCECRITERIA
TO CONSIDER:

SPEED:Does a personhaveonlylimitedtime
to performthe actions,givean answer,etc?
Whathappensif you are too slowor too fast?

ACCURACY:Mustan actionor response
be -a? FIOW accuratedoesit haveto be
to be successful?

PROXIMITY/DISTNCE:Sometimesdistance
is critical.Youmighthaveto be withinfour
feet of a busstopfor a driverto stop or
withintwofeet of a counterbeforeyou’re
askedfor yourorderin a restaurant.

SOCIALBEHAVIOR:Do you haveto wait
yourturn,sit quietlyon a bus or speak
quietlyas in a Iibraty?

MOTORSKILLS:Anycomplicatedmotorskills
required?Someactionsrequirespecialskills
suchas gettingone’sown beveragefroma
machine,puttingcoinsin a slot,movingsalad
froma largebowlintoa smallerone or
signalinga busdriverbeforeyouwantto get
off.These kindsof activitymayrequire
specificmotorplanning,speed,accuracyand
proximityor combinationof these.
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The activityyou use as

an exampleshould be
typicalof the kind of

activitywith which an
individualwith a
disability mightbe
trainedto deal or
functionwithin.

Examplesmight include:

A. Moving chairs to

sweep or vacuum:
Classroom desks or
tables couldbe used.
Move chairs and
rearrangein a specific
pattern,like mightbe
done in a meetingroom.

B. Creatinga Kit: Use
books, notepads,

pencils and other
commonobjectsfrom
the classroomand a

box. The criticalelement
in this exampleis to
placetheobjects in the

box in a predetermined
order to simulatethe
activityof assembling
materials in a work
environment.
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C. Cleaning up and ~
settingtables: Using ~
objects like salt and ~

peppershakers, set Up a :
series of 2-3tablesto be ~.
clearedandwiped with
a clothor sponge, and
reset, like it would be

done in a restaurant.

D. Playing a tape:

Using a boombox

and selectionof tapes,
selecta specificsong

and play it.

AlternativeActivities:
If timeand facilities

allow,you maywant to
considertakingyour
class to an environment
outsideyour classroom.

Or, if you haveaccess
to a video cameraand

recorder,you mayalso
want to consider

shooting your own
videotapeof a non-

disabled person
performingthetask in
theenvironment.
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7. When the inventories
havebeencompleted,

go througheach
componentagain and

ask thestudentsto report
what they recorded.

Write the responses on

a writing board, flip
chartor on an overhead
transparencyof the

General Inventoryform.
If your studentsmissed

anything, ask themto
review what they just

observedand complete
their inventory.

Allow 45 minutesfor this

portionof the exercise.

8. Hand outto each

studenta copyof the
two “SampleGeneral

Inventory.”(handouts3

and4) Review eachof
thecomponentsas

anotherexampleof a
General Inventory.

Allow 15 minutesfor this
review.
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Summaryand Closing

Format

Lecture

Time

Approximately15 Minutes

Matorials

Handout2

BlankGeneralInventoryforms

Copiesof Session1 Overheadsfor EachStudent
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Notes

1.Reviewthe main

points presentedin the
first nine sections,
includingthe four stages

and steps involvedin
preparingan
Individual Plan.

2. If this class is to be

adlournedand meetat
a laterdatefor Session
2, handout another

copyof the General
Inventoryform

(handout2).

Instructstudentsto pick

an environmentand to
completea General
Inventorybeforethe next
session. Remindthemto
bring thecompleted
form to the nextsession,

along with all of their

otherclass materials.
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Thissectionhas been developedto bringthe first
halfof the sessionto a closewitha reviewof the
materialcoveredin the previoussections

TheIndividualPlannin~ pf~~n~~::;;;.:.:~:<?<<,:<<,:<??~.:.: ................

Assess
Individualts

Progress
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3. If the class will ~
continueaftera break, ~
handout anothercopy ~

of the General Inventory ~
Form (handout2). Ask ~
thestudentsto pick an ~

environmentand to ~
completea General ~
Inventoryof it as a ~

helpfulexercise afterthe ~

class is over.
..
●.

You maywish to have
the studentsmail in the

completedGeneral
inventoryso thatyou
may providea critique

and returnit to the
studentsby mail.

4. Hand out copies of

all overheadsand any
other handoutsfrom

Session 1 to students.
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httroductfonto Session2

Format

Lecture

Time

15 Minutes

Materials

None
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Notes

1. If this session is held

at a laterdatethan
Session 1, ask the
studentsfor questions
and commentson their
homework. -

2. Reviewthe main
points presentedin
Session 1, includingthe
stages and steps of the

Individual Planning

process. Use overhead

7 to review thestages of
the 1Pprocess.

3. Briefly explain what
Session 2 will include.

SectionA: Content

Thissectionis designedto introducethe second
halfof the coursecontentsandto providea review
of the informationcoveredin the firsthalf
of the program.

t t t -i- 1 -t-

CONDUCT’INGAGENERALINVENTORY
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Conductingan individual Inventory

Format

Lecture

Time

Approximately10 Minutes

Materials

Overheads17, 18

Handouts6 and7

Obiecthres

Uponcompletionof thissection,students
shouldbe able to:

4.0 Identifythe abilitiesanddii%cultiesof one
personin at leastone community
environmentas comparedto the abilitiesa
personwithouta disabilityneedsto succeed
in thatenvironment.
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Notes

1. Display an

overheadtransparency
version of the Individual
Inventoryform [overhead
17) and explain the
processand eachitem
on theform. Focus on
the performance
analysis aspectof the
processand how it is
used to createthe
Individual Plan.

SectionB: Content

Thissectionhas been developedto help students
ascertainthe abilitiesanddifficultiesa personwith
disabilitiesmayhavein a communityenvironment.

Conductindividual Nnventory

Once you havecompletedthegeneralinventory
information,you can beginto conductIndividual
Inventoriesin orderto learnwhatpeople actually
can andcamot do in thesesameenvironments.
Beginby recordingall of the skills/stepsunder
SkillClustersfromthe GeneralInventoryforms.

PERFOWCE: Once youhavecompletedthe
SkillClusterssection,takethe individualintothe
sameenvironmentsandsee how the persondoes.
It is veryimportantto givethe personsufficient
timeto succeedat each step.Do not interfere
unlessyouare surethata problemcouldcause
embarrassmentor the situationmightbecome
dangerous.Youmaybe surprisedat howwell
manypeoplewithdisabilitiesdo. You mayalso be
surprisedto see howlittletheycan complete
independently,evensomethingsyou thoughtthey
coulddo withouthelp.

Keeptrackof whetheror not the personperforms
the skillor whetherthe personneedsyourhelp.
RecordwhathappensunderPerformance(+, - )
andAssistancecolumns.
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While you are goingthroughthe inventoryyou
mightthinkof somethingyou couldchangein the
situationwhichwouldhelp thispersonlearnto do
it moreappropriatelyandrecordthisinformation
in the PossibleAdaptations/Commentscolumn.
Don’tchangeanythingat thistime,butwriteit
downfor futurereference.

PERPORMANCEANALYSIS:A comparisonof the
performanceof peoplewithandwithout
disabilities,The performanceanalysisserves
severalpurposes:

● Helpsin the developmentof functioml
goalsfor a givenindividual.

● Examinesdifferencebetweenskills
identifiedin the communityand
people’sabilitiesto performthoseskills.

● Directsstaffto observeandanalyzethe
characteristicsof a particularskill,illso
the specificdifficultiesthe individualhas
in performingthatskill.

Example:The individualmayhavethe motorskills
neededto clearandwasha table,butis unableto
judgecleanversusdirty.

The processof completinginventorieswilltell
you a lot abouthowindividualswithdisabilities
in a varietyof environments.Afteryouhave
done a numberof theseyouwillbeginto make
decisionsaboutwhetheror not youwantto use
particularenvironmentor activityas a partof an
individual’splan.
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2. Display overhead18
and discuss the purpose
of performanceanalysis.
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3. Distributehandouts ~
6 and 7 as examples ~

of how to fill out an ●..
Individual Inventory ~
form.

●

:...
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✎

A majorstepin thatdecisionmakingprocessis to
determinewhetheror not the skillsas performed
by a non-disabledpersonare likelyto be acquired
by the individualwithdisabilities.Ask:

“Howdidthe individualdo?”

“Howdifferentwas the performancefrom
whatothersare able to do?”

“Howreasonableis it to expect thatthe
personwilllearnit?”

The answersto thesekindsof questionswillhelp
youbeginto analyzethe differences(if any),
betweena specificperson’sperformanceand the
waythe activitiesare typicallyperformed.This
analysisis a wayof lookingat the situationto
determinewhetherthe skillis likelyto be learned
withina reasombleperiodof time,whetherthe
situationcouldbe changeda bit to makeit easier,
andwhetheryouwilldecideto teachsomething
else at thispointin time.

The exampleson the handoutsshowthe
differencesbetweenhow a youngmanwitha
disabilityanda collegestudentthe sameage
withouta disabilitywashedtablesandvacuumed
floorsin a restaurant.
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individual Inventory Activity

Format

LargeGroupExercise

Time

Approximmely50 Minutes

Matoriab

Handout5,

“Activity”VideoTape

VideotapePlayerandMonitor
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Objectives

Uponcompletionof thissection,students
shouldbe able to:

4.0 Identifythe abilitiesanddifficultiesof one
personin at leastone community
environmentas comparedto the abilitiesa
personwithoutdisabilitiesneedsto succeed
in thatenvironment.

4.1

4.2

4.3

4.4

Takean individualto thatenvironment
andidentifywhatthe personcan or
camot do as comparedto thatlist.

Listthe assistanceneedsof the
individualas he or she performsin the
environment.

Assessandofferonlyas much
assistanceas is necessaryto avoida
dangerousor trulyembarrassingor
totallyunsuccessfulsituationfor the
individualor the otherpeoplein that
environment.

List the differencebetweenthe
performanceof the individualand the
personwithoutdisabilitiesin that
environment.

.
:
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5.0 Analyzethe differencesbetweenthe
performanceof a personwithdisabilities
anda personwithor withoutdisabilitiesin
one communityenvironment.

5.1

5.2

5.3

Comparethe performanceof the
individualwitha disabilityanda
personwithouta disability.

Developa listof at leastthreechanges
(adaptations)thatcouldbe madeto
enablethe individualto succeedin that
environmentor subsectionof the
environmentwithrnaxirnum
independence.

Determine,on the basisof thatlistand
otherconsiderationsaboutthe
individual,whetheror not thisis a
reasonableenvironmentin whichto
teachthisperson.
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Notes

1.Hand out to each
studenta blank
Individual Inventoryform
(handout5) and explain
theactivity.

Allow 5 minutesfor this
step.

2. Show thevideotape.
This tapedemonstrates
an individualwith a
disability performingan
activitywithin a
communityenvironment.
If it is not possible to use
thetape, the instructor
should performthe
activityin theclassroom,
playing the role of an
individualwith o
disability.

3. As thevideotapeis
playing or as the
instructoris actingout
the role of the person
with a disability, have
the studentsfill out the
first two columns- skill
clustersand ~erformance
– of theform.

Allow 20 minutes
steps 2 and 3.

for
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4. Asa large group,
fill out one Individual
Inventoryform (handout
5) using inputfrom the
individual forms
completedby each
student.Encourage
studentsto fill in any
additional information
on their own forms that
is broughtup in this
discussion.

5. As a group, complete
the remainingtwo
columnsof the Individual
Inventoryform –
assistanceand possible
adaptations/comments.

Encouragethestudents
to comeup with the
informationto include.
Whenever possible,
stress the importance
of the inventory
information.

Allow 25 minutesfor
this discussion.

~ SectionC: Contont
...
~ Thegoalof thissectionis to help studentsidentifi
~ the abilitiesanddifficultiesof individualswith
~ disabilitiesin a communityenvironmentas
:. comparedwitha personwithoutdisabilities...
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DIAGRAMOF ANINDMDUALINVENTORYFORM
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Ovorvicw of Stago Theo

Format

Lecture

Time

Approximately10 Minutes

Materials

None

Objectives

Uponcompletionof thissection,students
shouldbe able to:

6.o Developat leasttwogoalsandthree
objectivesrelatedto a particularcommunity
environmentfor an individualized
plan(1P)basedon theseinventories.
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Notes

1.Using the content
provided, introducegoal
settingand its purpose.
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SectionD: Content

lhis sectionhasbeen developedto helpstudents
understandhowto setgoalsandobjectivesfor an 1P.

Once you haveconductedthe inventoriesand
completedthe performanceamlyses,the planning
teamcan beginthe processof settingprioritieson
whatthe individualwillbe taught.

The inventoriesandanalysesdo not tellyouwhat
to teach,onlywhata personcan presentlydo.
Certainly,the suggestionsandpreferencesof all the
significantpeoplein the individual’slife need to be
considered.However,do not neglectthe interests
of the individual,in particular.

Additionally,in settingpriorities,it is importantto
concentrateon the abilitiesandskillsthe person
demonstratesandnot onlyon deficits.Thus,care
willneed to be takenin planningso thatan entire
dayis not spentworkingsolelyon improving
deficits.Sometimewillneed to be spenton activities
the individualis alreadycompetentat performing
andenjoys.
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Priorities and Considerations

Format

LargeGroupDiscussion

Time

Approximately30 Minutes

Materials

Flipchactor writingboard
Overheads19, 20,21, 22, 23, 24, and25

Objectives

Uponcompletionof thissection,students
shouldbe able to:

6.o Developat leasttwogoalsandthree
objectivesrelatedto a particularcommunity
environmentfor an individualized
plan (1P)basedon theseinventories.

6.1 List at least three reasons why this
individualwillneed to learnthe skills
notedin the goals/objectivesin the
rnamer stated.
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Notes

1.Using overhead 19,

discuss the priorities and
issues to consider by
asking studentsto offer
their suggestions. Write
all suggestions on a flip
chartor writing board.
Make sure, at theend
of this step, all priorities
and considerations
includedin the course

are noted.Give

examplesas muchas
possible and ask
studentsto give
examplesfromtheir
own experience.
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SectionEsContont

Thissectionhas been developedto help
studentsunderstandhow to developgoals
and objectivesfor IPs.

PRIORITIES/ISSUESINDETERMINING
GOALSANDOBJECTIVES

Functionality skil.Vrask
Chalxt.fastics
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1. PeopIeProforoncos
.
●.
:

Certa.inly,thesuggestionsandpreferencesof all ~
the signifkantpeoplein an individual’slifeneed to ~
be considered.Atthe 1Pplanningmeetingyouwill ~
wantto get inputfromall thesepeople.And,

...
●

includeprioritiesof otherlearnersbecausemost !
learnersare in somekindof groupsetting,class, ~
worksiteor residencefor partof the day. .......
Therefore,an importantissueto be addressedin
settingprioritiesis to notewhatare the needsof
the othersin the group.It is unrealisticto thinkthe
needsof otherindividualsdo not affectthe
prioritiesfor anyindividualmemberof the group.

Perhapsif thisfact is statedexplicitly,carewillbe
takento ensurethatno prioritiesare neglected
routinelyor givenlesserattention.

A. Parent/Guardian
B. The Individual
c. Representativesof all providers

of services
D. SupportStaffincludingOccupational

and PhysicalTherapists
E. Administrativeconsiderations(including

regulatoryrequirements)

2. Individual Catsidorations

Considerexactlywhatshouldbe emphasizedfor
the individualat thistime.Askquestionssuchas:

“Doeslearningthisbuildon strengthsas wellas
meetneeds?”For example,if the personis very
socialandlikesinteractingwithstoreclerksbut
does not makedecisionsveryquickly,thiswill
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affectthe choicesto emphasize.It mightcauseus to
workon the skillsrequiredto orderfood in a
restaurantratherthanthoseto get shoesshined.

A. Strengths/needsof thisindividual
B. Learningcharacteristics

1. Motivation
2. Learningstyle
3. Learningrate
4. Toleranceof change,confusion,chaos
5. Generalization

a) Abilityto respondto mturalcues
b) Cuesto whichthe individual

doesnot respond
c) Instructorcues to whichthe

individualresponds
d) Self-initiatedcuesto whichthe

individualresponds

6. Kindsof responsesgivenby the individual

a) Correct/Incorrect
b) Conventional/Unconventional
c) Timely/Delayed
d) Proximity
e) Quality

7. Wheredoes the individualget confused
in a givensequenceor activity?

a. Acrossa varietyof sequences
andtasks:
● Structuredversusnon-

or less structured
● Groupversusindividual;

Independentversusdirected.
b. Whatpatternsemerge?

● Newenvironment
● Newmaterials
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● Changein routine
● Lengthof activity
● Cues
● Askingfor help
● Spe@lc skills

3. Functionality

A. Ageof individual
B. Ageappropriateness
c. Numberof environmentsin which

skillcan be used
D. Numberof occurrences
E. Does someonehaveto do it?
F. Howdoes anyonedo it?
G. Preparation

4. Skill/’lhsk Characteristics

A. SkillAnalysis

1. Skillsinvolvedin thistask
2. Natureof intellectual

processes/concepts
3. Skillsneededfor andenhanced

by thistask

B. TaskIntegration

1. Capitalizeon theseskillsandthose
in otherprograms

2. Re-combinetheseskillsintoother
morecomplexskills/processes

C. M@mizing Efficiency

1. Meetslargestvarietyof needs
2. Makesmaximaluse of strengths

P 3. Opportunitiesfor practice
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OPTIONSTO CONSIDER
IF INDMDUALIS UNABLETO PERFORMSKILLS/ACTIVITIES

ASTHEYAREUSUALLYPERFORMED:

I

Develop
Adaptation
andTeach.)

,:,;,.,,:,,,:,:,:, :,:::,;:;:::,::,,.,.,.
,,,:,.,.,.,,:::::;:;::;::;:;: :,:::::::!,,:;~:j::;:;:;:::: :,:,:,:,:,:

. ..........,:.’;::::.:.,.:::,::::::::::::::,:::,:.. . . . . .. . .. . .. . . . . .,,,,.,,.,. ..,.,.,,,.,.,.,.,.,.,.,,,,,.,.,.,,,.,...,,,,,,.,,,.......... . .... ...
........ ................................................................... .................................................................................

...... .... . . . . . .. . . . . . . . . . ,,,

1

Teach
Related
skills.

/
I
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Whenan individualis unableto performanyor
all of the skillsidentifiedin the Individual
Inventory,decisionsabouthowto proceedneed
to be madeby the plarmingteam.Usuallythereis
stillfar moreto be taughtthanthereis time
availableat leastinitially.Thereare several
optionsto consider:

1. TEACHTHEINDMDUALTO PERFORMTHE
SKILLSASTHEYARETYPICALLYPERFORMED.

For example,Louisewasable to orderthe burger
she wantedbutdidnotwaitaroundthe counterto
be giventhe hamburgeror for her change.The
staffdecidedthatshe is able to learnthisskilland
it is worthteachingat thistime,becausewaiting
for changeor a packageis importantin so many
situations.

20 DEVELOPANADAPTATIONANDTEACH
SKILLUSINGTHEADAWTA~ON.

A. Adaptations(Physicalprompts,
technologicaldevices,alteringdress
or cosmeticappearance).

For example,Helenwaitsquietlyat the ordering
counterbut does not holdon to the tray.She
dropsit on the floor,lets the napkinslideoff, etc.
The staffcan use a physicalpromptto help her
learnhow to holdthe trayas she waitsfor food to
be puton it. Graduallythe staffcan fadeout
thatassistance.

B. ActivityAdaptations(Changesequence, ‘
.- methodof performance,kindof

directions,materialsused,etc).
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2. Using the content
providedand overheads

20 and 21, presentfour
options for finalizing
priorities. Give examples
of situations where the
chosenoptions would
be different.
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For example,Markis able to talkbutit is difficultfor
himto saythewordsunderpressure.Orderingat a
fastfoodrestaurantapparentlyis a pressured
situationfor him.Therefore,thoughhe probably
couldlearnto saythewordsquicklyenough,staff
havedecidedthattheycan givehima cardwhich
has his orderon it. He can learnto handin the card
whenthe counterpersonaskshimwhathe wants.If
he becomesmorerelaxedovertime,the card
can be removed.

John has a similardifficultyin thathe takestoo long
to order.The staffbelieveshe willhavedifficulty
orderingin a busyrestaurantbecausepeoplewill
becomeimpatientwithhimandhe maybe
embarrassed.Untilhe is morecomfortablein this
kindof situationanduntilhe is able to makechoices
morespontaneously,he needsan adaptationof the
activity.He can choosehis food beforehe gets to the
restaurant,by gettinga menufromthe restaurantand
makinghis choicesin advance.Then he can put
picturesof whathe wantsto orderin his
communicationbook. Or he can havesomeonehelp
himwritethe orderdown.

c, EnvironmentalAdaptations
(Changesin physicalenvironment
or in attitudesof others).

If the restaurantstaffbecomesimpatientor refusesto
accommodatethe individual,the programstaffcan
meetwiththemto explainwhatthe programis
tryingto accomplishandaskingthe restaurantstaff
whatcouldbe done differently,For example,
teachingthe individualat a lessbusytimeof day.
Thiscan be donewithoutembarrassmentto the
individualandwithoutanyviolationof
confidentiality.
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3. TEACHRELATEDSKILIS:

Unableto use stairs:teachto use a ramp.

Unableto readaddress:teachto identifydoor.

Unableto requestusingspeech:teachto point.
Unableto tie laces:teachto usevelcro
closures.

4- DON’TTEACHATTHISTIME.
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3. Using overheads ~
22-25, presentsome ~

.
samplegoals and ...
objectivesbasedon the ~
sample performance

●.
:.

analysis. ●.........
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SAMPLEGOALSANDOBJECTIVES

LONGTERMGOAL:Uponarrivalat a restaurant,
usingpicturesequencecards,Matthewwillobtain
the necessarymaterialsneededto clearandwash
tablesin the diningareaandcompleteall tables
within45 minutes.

SHORTTERMOBJECTIVES:

hi.

IB.

Staffwillclearthe tablesat thistime.
Then,givenphysicalpromptsandpicture
cards,Matthewwillproceedusinga
systematicroutemovingfromtableto table
washingeach untilfiveclearedtables
are washed.

Givena picturerepresentingfullshakers,
Matthewwillcomparethe shakersin the
pictureto the ones on thetable and
determinewhethertheyneed to be filled.
If so, he willproceedto fill them.

...........
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LONGTERMGOAL:Uponcompletionof
cleaningthe tables,Matthewwillproceeddirectly
to vacuumtwo entrancerugsusingpicture
sequencecardsandwillcompletethe vacuuming
within10 minutes.

SHORTTERMOBJECI’IVES:

2A.

2B.
,-

Withthe initialuse of carpetcleaning
powder,Matthewwilldeterminethatthe
carpetis completelycleanandhe can stop
vacuumingwhenall of the powderis gone,

Withphysicalpromptsanddemonstration,
Matthewwillsecurethe cordaroundthe
handleof the vacuumpriorto takingit to
andfromthe storeroom.
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Goal Setting Exercise

Format

SmallGroupExercise

Tim.

45to 60 Minutes

Materials

Three or fourcase studiesinvolvingindividual
inventories,performance analyses,etc., prepared
in advanceandreadyto handoutto students.
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Objectives

Uponcompletionof thissection,students
shouldbe able to:

6.o Developat leasttwogoalsandthree
objectivesrelatedto a particularcommunity
environmentfor an individualized
plan(1P)for the individualbasedon these
inventories.

6.1

6.2

6.3

6.4

Listat leastthreereasonswhythis
personwillneed to learnthe skills
notedin the goals/objectivesin the
mannerstated.

Listat leasttwoteachingstrategies
whichwillbe usedto teachtheseskills
in a particularcommunityenvironment
andnotingthe need to be cautiousof
usingverbalprompts.

Listat leastone change/adaptationthat
couldbe usedto assistthe individual
in learningeach of the skillsthatare
essentialin the environment.

Listthe strategiesand/orthe changes/
adaptationsto be usedto assistthe
personwithanypartsof the skill
sequencethatare not being
taughtat thistime.
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SectionF: Content

Thissectionhas been developedto help students
understandthe processof andthe importanceof
settinggoalsandobjectives.
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Notes

1.Divide theCIOSSinto

small groups of threeto
five studentseach.

2. Presento cose study

of an individual,
including individual
inventory/performance
analysis and as much
informationas necessary
regardingpriorities and

considerations.Have
eachgroup discuss the
casestudy and
recommendone of the

four options.

3. Have eachsmall
group report its
recommendation.
Evaluatethe
recommendationand

discuss any issues that

comeup.

4. Repeatsteps 2 and 3
with two or threemore

casestudies.

,F
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Overview of Stag. Four

Forma-

Lecture

Time

Approximately10 Minutes
(adjusttimeto includevideo)

Materials

Overheads26, 27,28,29
Optional:“Prompting”Videotape
Videotapeplayer(VCR)

Objectives

Uponcompletionof thissection,students
shouldbe able to:

6.5 Statehow theywillevaluatethe
individual’sprogressanddetermine
when to changesgoalsandobjectives.

6.6 Iden@ at leastone datacollection
/ strategyfor assessingthe individual’s

progress.
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.
Notes .

●

:
●
●

1.Using the content ~
providedand overheads ~

26-29 introduceStage ~
:

Four of the Individual ;
Plonning Process.
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SectionG: Content

Thissectionhas been developedto help students
understandhow to evaluatean individual’s
progresstowardachievingthe goalsof the 1P.

A criticalstagein the developmentanduse of the
1Pis the evaluationprocess.Followingthe
implementationof goalsandobjectivesit is
necessaryto conducta systematicand ongoing
evaluationof the individual’sprogressin acquiring
theseskills.

Evaluationdataprovidesthe instructorwith
informationregardingseveralvariablesrelatedto
the individual’sprogress.Someof thesevariables
include:

1. Whetherthe individualis actuallylearning
the task:

Amountof assistancecurrentlyneeded
fromthe instructor.

Type of assistanceand/oradaptations(verbal
cues,physicalprompts,picturecues, etc.)
neededfromthe instructor.

2. The person’sabilityto respondto mturalcues:

Whichnaturalcues in the environmentis the
personable to respondto?

If the personis unableto respondto the
natural
and/or

cues,how effectiveis the assistance
adaptationsbeinggivem~

.
:.
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3. Rateatwhich theindividualis learning:

Is the learningratesuffkientgiventhe nature
of the task?For example,if progressis very
slowbutthe planningteamhas determined
thatit is an importantgoal for the individual,
instructionis likelyto continue.However,if
progressis veryslowandthe skillis not
consideredcritical,the planningteammay
thenre-evaluatewhetherto keep thisgoal.

Is the learningratesufficientto maintainthe
individual’smotivationto continuelearning
the skill?

4. Is therea problemin yourteaching?

If you findthatprogressis not occurringor
thatit is veryslow,it maybe becausethe
individualis not beinggiventhe rightkindof
instruction.Makesurethatthe individualis
givenenoughandthe rightkindof assistance
for the task.Oftenphysicalpromptsare the
easiestto use andthe easiestto gradually
fade. If possibleandappropriategivethe
assistancefrombehindthe individualso that
you do not interferewiththe individual’s
viewof the task.

NOTE:Chapters24 of mess WthoW1
Punishmenthas informationon teaching
techniqueswhichhavebeen developedfor staff
training.It is suggestedthatyou reviewthese
chapterswiththe studentsif you findthattheyare
unfamiliarwithsuchtechniquesas “fading”and
‘prompting.”Nso, a videois availableto showto
the class,discussingthissubject.
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●
✎

Payparticularattentionto whatkindof help is
givenwhenthe individualdoesn’tseemable to do
the task.If an individualmakesan error,stop
whereyou are andbeginagainfromthe
beginningof the sequence.

Tryto avoidverbalcueswithindividualswho
havepoorunderstandingof verbalcommunication.
Thereis alwaysa riskthatthe individualwilllearn
thatthe instructor’sverbalcommentsare partof
the task.h individualwithpoor communication
abilitymightnot knowthatyourverbalcues are an
assistance;the individualmightnot understandthe
wordsandthinkyouare alwayssupposedto say
somethingat thatpoint.

For example,if the individualdoesn’tunderstand
the purposeof wipingoff the table,it couldbe
justas easilyto teachthatone spot on the table
shouldbe rubbeduntilthe individualis toldto
movethe clothandwipein a differentspot.

Thisis one of the reasonsthatverbalcues are so
hardto fadeandshouldbe avoided.

Verbaldirectionswhichyou maynot need to
fadeare OK.So, for example,you mightsay:
“It’sdimer time.Set the tableplease.”This
wouldbe a verbaldirection.However,you
wouldwantto avoidverbalcues suchas: “First
takedownthe dishes.’...That’sright....Nowput
themon the table,...etc.”The individualmightbe
learningthat“myjob is to take downthe dishes
andwait
anything

untilsomethingis saidbeforeI do
else.”
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Once the taskis learnedit is OKto t.dkwhen the
taskis beingperformed.And,of course,staff
shouldalwaysbe encouragedto havelots of
verbaland othercommunicationswhenan
individualis not learninga newtask.

Evaluationdatacan be usedto help the instructor
makedecisionsaboutwhenandwhattypeof
changesare neededin the goals,objectives,level
andtypeof assistance,andanyother
instructionalstrategiesspedlc to the person’s
needs.On-goingdatacollectionalso dictates
when new goalsand objectivesneed to be
determinedandimplemented.

The frequencywithwhichdatais takenis
determinedgenerallyby the frequencyof
opportunitiesthe individualhas to participatein
the particularactivity(i.e. daily,a few timesper
week, once a week). For example,the
vocatiomlexample,“cleaningtables,”represents
attendanceat a job fourtimesper week.Thus,
datacollectionone timeperweek wouldbe
appropriateto determinerelativeprogress.
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?’-

Evaluation Role Playing Exercise

Format

SmallGroupActivityanddiscussion

Time

Approximately45 Minutes

Materials

Roleplayexercisesreadyto handoutto students

Objectives

Uponcompletionof thissection,students
shouldbe able to:

6.5 Statehow theywillevaluatethe
individual’sprogressanddetermine
when to changesgoalsandobjectives.

6.6 Ident@ at leastone datacollection
strategyfor assessingprogress.
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Notes

1. Divide theclass into

small groups of threeto
four studentseach. In

eachgroup, one person
will play the role of the

staff memberand the
remainingone or two
will observe. Provide

explicit directions for the
roles the “players”will
play. The observers will
recordobservations.

2. After the pIayers have

completedtheir “act,”
thegroup as a whole

will evaluatethe

“progress towardthe

goal,” applying the
variables presented

earlier and will makea
recommendationfrom

one of thefour options.

3. Eachgroupwill
presentits
recommendationand
explain why. Provide
appropriatefeedbackto
guide thestudentsto the
correctoption or
options.
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SectionH: Content

Thissectionhas been developedto help students
understandhow to evaluateprogresstoward
achievingthe goalsof the 1P.
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Summary and Home Work Assignment

Lecture

Time

Approximately10 Minutes

Overheads2, 3,4 and 7

A completeset of 1Pworksheetsand handouts
for each student,

Copiesof Session2 overheadsfor each student

Copiesof Glossary,AdditionalActivities,
Referencesfor each student(optional)
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Notes

1.Hand out a complete

set of 1Pworksheets and
handoutsto each

student.These handouts
should includethe
checklistfor-Selecting
Environments,General
Inventoryform, an
Individual Inventory
form, a copyof all
overheadsnotyet
distributed,and a copy
of theglossary and/or
additionalactivities
and/or referencesthat

are includedin this
manual.

2. Tell the studentsto

completeat least one set
of theworksheets. Have

themmail themto you

when theyare done if

you wish.

3. Summarize the
importantpoints about
the 1Pprocess, including

a review of thefour

stages of the process,
using overheads2, 3,
4, and 7.
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A. OVERHEAD1

C- OVERHEADS2-6

E* OVERHEAD7

F. OVERHEADS8-9

G. OVERHEADS10-13

G. OVERHEADS14-16

SESSION3

B- OVERHEAD17-18

E- OVERHEADS19-25

G. OVERHEADS26-29
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,-

INDIVIDUALPIANNING COURSEGOALS

1.

2.

3.

4.

&

6m

7.

Recognize the value of developing
Individual Plans.

Identify the critical factors in organizing a
meeting to develop an individual plan.

conduct an inventory of at least one
community environment in which an
individual can or could actively participate.

Identify the abilities and difficulties of one
individual in at least one community environment
as compared to the abilities a non-disabled citizen
needs to succeed in that environment.

Analyzethe dfierences between the performance
of an individual with disabilities and an ordinary
citizen in one community environment.

Learn how to develop at least two goals and
three objectives for an Individualized Plan
(1P) related to an individual in a particular
community environment.

Actively and meaningfully participate in an
Individual Plan team meeting for an individual.
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F-

PURPOSEOF THE INDIVIDUALPLAN

Teach individualsto perform to
chronological age appropriatefunctional

skills in naturalenvironments.

F-
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INDMDUAL PROGRAMDEVELOPMEIWT

WH Questions

What?

why?

Where?

When?
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ONEWAYTO DETERMINE
FUNCTIONALITY:

“If this person doesn’t learn to do it, will
someone have to do it for

him or her?”
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THE INDMDUALSWE SUPPORTWILL
NEVERBE PREPmD IF WE

DON’TTEACHTHEMTHE NECESSARY
SKILLSTO DO IT.

What skills are needed to function in
certain environments?

What can the individualdo currentlv?

How do we know what the
individualknows?
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QUESTTONSABOUT CHRONOLOGICAL
AGE APPROPRIATENESSIN DECIDING

WHATTO TEACH:

What are others this age doing?

What will make this individualseem
less differentfrom his or her peers?

What activitieswould enable this
individualto interact more with
people his or her own age?
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The IndividualPlanningProcess ~
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POSSIBLEP~TICIP~TS
AT 1PMEETING:

The Individual
Parents
Guardians
Advocates
Housemates
House Staff
Friends
Relatives
Neighbors
Volunteers
Administrator
Support Staff
Others
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AGENDA:

1. Development of initial list of
individual’sstrengths,needs, interests,
routines and environments.

2. Assignmentof assessment
responsibilities:

A. Inventories
B. Reports

.

C. Presenting resuks/timelines
D. Developing initial goals and

objectives
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AREASTO ASSESSWHENDEVELOPING
1PGOALSANDOBJECTIVES:

Home environments
Work settings
Recreational settings and activities
Communitysettings

f-
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SOMECONSIDERATIONSIN CHOOSING
ENVIRONMENTSTO INVENTORY

a.

b.

c.

d.

e.

f ●

How are same age individualswithout
disabilitiesspending their time?

Will this activityreduce the differences
between individualswith disabilities
and those without?

Will this activity/skillgive the
individualmore
opportunities in

Will this activity
independence?

options and
more environments?

promote greater

What options are available in the
d

Are there opportunitiesto
in this environment?

teach skills

,F
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r

g. Are there activitiesthat are appropriate
for the age of the individual?

$

h. Is the place accessible – ramps,
elevators, etc.?

i. Are the skills needed here common to
those needed in other settings?

j. Is the environmentused frequently by
the individualand others?

k. Is the environmentpreferred by the
individualand others?

1. Is the environmentused frequently by
individualswithout disabilities?

,--

13]
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r

m.

n.

Is there reasonable
walking, taking the

What expenses are
setting?

travel access by
bus or driving?

required for this

o. Is the time needed to get from one
setting to another reasonable?

p. What is the staff availabilityand need
in the environment?

q. What other scheduling issues are
raised by choosing this environment?
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DIAGRAMOF A GENERALINVENTORYFORM
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1.

2.

3.

4.

6m

7.

COMPONENTS OF INVENTORIES

SkillClusters:
Whatare the necessarygroupsof
skillsto perform?

Cues:
what are the naturalcues, signals,
signsavailable?

Corrections:
Whathappensif actions

Objects/MaterialsUsed:
Are materialsnecessary?

PerformanceCriteria:

are incorrect?

What are they?

Whatkindsof standardsare required?

Consequences:
Is there a consequenceto each response?

CommunicativeContent:
what kind of communicationis required?
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Speed
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INDIVIDU~ INVENTORYFORM
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PERFORMANCEANALYSIS

1. Helps in development of
functional goals.

z. Examines difference between
identifiedskills and individual’s
abilities.

a. Directs staff to characteristics
of particularskills and individual’s
difficultieswith those skills.
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ISSUESIN DETERMININGGOALS
ANDOBJECTWES

1. People differences

r

a. Individualconsiderations

a. Functionality

& Skill/Taskcharacteristics
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OPTIONSIF INDMDUAL IS UNABLETO
PERFORMSKILLS/ACTIVITIESAS THEY ARE

USUALLYPERFORMED:

----
,’--

Develop \
Adaptdon
andTeach. \

I
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OPTIONSTO CONSIDER:

1. Teach the individualto performthe
skillsas they are typicallyperformed.

z. Developan adaptationand teach the skill
usingthe adaptation:

MATERIALWDEVICES:
physicalprompts,dressor appearance
ACTMTY CHANGES:
Changein sequence
ENVIRONMENTALCHANGES:
Changein physicalenvironmentor attitude

3. Teach relatedskills:

Unableto use stairs:teach to use ramp.
.Unableto read address:teach to identi@ door.
Unableto requestusingspeech: teach to point
Unableto tie: teach to use velcro closures.

4. Don’tteach at this time.

/-
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SAMPLEGOALSANDOBJECTIVES

LONGTERMGOALS:

1. Upon aniving at a restaurant,using
picture sequence cards, Matthewwill
obtain necessary materialsneeded to
clear and wash tables in the dining
area and complete all tables within
45 minutes.
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SHORTTERMOB~CTIVES:

la

lb.

Staff will clear the tables at this time.
Then, given physical prompts and
picture cards, Matthewwill proceed
using a systematicroute moving
from table to table washing each
until five cleared tables are washed.

Given a picture representingfhll
shakers, Matthewwill compare the
shakers in the picture to the ones on
the table and determinewhether
they need to be filled. If so, he will
proceed to fill them.
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LONGTERMGOALS:

a. upon completion of cleaning the
tables, Matthewwill proceed directly
to vacuum two entrance rugs using
picture sequence cards and will

‘ complete the vacuumingwithin
10 minutes.

r
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SHORTTERMOB~CTWES

2a. With the initial use of carpet cleaning
powder, Matthewwill determine that
the carpet is completely clean and he
can stop vacuumingwhen all of the
powder is gone.

Zb. With physical prompts and
demonstration,Matthewwill secure
the cord around the handle of the
vacuum prior to taking it to and from
the store room.
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EVALUA~ONDATAPROVIDES
INFORMATIONABOUT:

1. Whether the individualis actually
learning the task:

a. Amountof assistance
currentlyneeded.

b. Type of assistance:
Visual prompts
Physical prompts
Picture cues, etc.
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z. Individual’sability to respond to

3 ●

natural cues

a. Which cues?

b. Effectiveness
ada~tations.

A

Rate at which

a. Sufficient
task?

b. Sufficient

of assistance or

individualis learning

given critical nature of

to be motivating?—
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& Is the problem in your teaching?

When an individualmakes a mistake:

a. Stop where you are in the
sequence.

b. Have the individualrepeat the
steps with enough assistance to
do it correctly.

c. Give the individuala chance to
repeat the steps missed.

f-
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AVOIDGIVINGVERBALASSIST~CE
TO INDIVIDUALSWITH POOR ‘

UNDERSTWING OF COMMUNICAnON
OR SOCIALINTERACTION.

Reasons:

The individualmight learn that you
and your verbal assistance are part of
the task. That is “Myjob is to stand
here until I am told what to do next.”

For individualswith severe
impairments,verbal assistance is often
the hardest kind to fade out.
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.

CHECKLISTFORSELECTINGENVIRONMENT

~ Howare sameage individualswithoutdisabilitiesspendingtheirtime?

~ Willthisactivityreducethe differencesbetweenindividualswithdisabilities
andthosewithout?

~ Willthisactivity/skillgivethe individualmoreoptionsand opportunitiesin
moreenvironments?

~ Willthisactivitypromotegreaterindependence?

~ Whatoptionsare availablein the immediatecommunity?

Cl Arethereopportunitiesto teachskillsin thisenvironment?

U Arethereactivitiesthatare appropriatefor the age of the individual?

~ Is the place accessible- ramps,elevators,etc?

~ Arethe skillsneededhere commonto thoseneededin othersettings?

~ Is the environmentusedfrequentlyby the individualandothers?

~ Is the environmentpreferredby the individualandothers?

~ Is the environmentusedfrequentlyby individualswithoutdisabilities?

~ Is therereasombletravelaccessby walking,

~ Whatexpensesare requiredfor thissetting?

~ IS the timeneededto get fromone settingto

takingthe bus or driving?

anotherreasonable?

~ What is the staffavailabilityandneed in the environment?

r ~ Whatotherschedulingissuesare raisedby choosingthisenvironment??
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Area:Work X Home: Rec: Comm.
Environment:PizzaHut
Section: DiningRoomArea
Activity: WashinizTables/Re-fillCondiments

Individual Inventory

GeneralInventory Performance Assistance PossibleAdaptations
SkillClusters +or- Whattodo?Comments?

1. Obtainmaterials Stoodinkitchenarea. Usepictureorbegin
storeroom Didnotrequestassistance. sequenceatstoreroom

2. Remove&throw + Quiteslow,tookone
awaytrashontable paperata time
totrashcan

3. Spraytablewithcloth +/- Toomuchspray Demonstrateuseof bottle
movingasideshakers& (didnotmoveshakers,etc.) &movingcond.etc
condimentholders

4. Re-fillshakers& Saltshakerwasalmost Teachcriteriaforre-fill
condimentholderif empty visualcue
needed

5. Goonto nexttable + Teacha systematicroute

6. Repeatuntilalltables Usenonverbalprompts Stressnaturalcues
areclean andcues

7. Returnmaterialsto Possiblywasunclearthat Picturesequencecards
storeroom taskwascompleted



r
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MINNESOTARULE185

A. Specifiesthatthe followingindividualsmustparticipatein the
IndividualPlanning meetings:

1. The individualwitha disability

2. The individual’slegalrepresentative

3. The individual’scase manager

4. AI-Iadvocate,if any,for the individual

5. Representativesof all providersof servicesauthorized
in the IndividualServicePlan

B. Requiresthatthe followingareasmustbe addressedin the IndividualPlan:

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

Medicalstatus

On-goinghealthcare needs

Physicaldevelopment

Intellectualfunctioning

Socialskills

Self-careskills

Communicationskills

communitylivingskills

vocationalskills

Physicalandsocialenvironments

Legalrepresentation
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C. Requiresthe IndividualPlanto includethe following:

1.

2.

3.

4.

5.

6.

7.

8.

9.

Short-termobjectives/annualgoals

Methodology

Provider’semployeeresponsiblefor services

Measurablebehaviorcriteriaof attainment

Frequencywithwhichsemiceswillbe provided

Projectedstartingandcompletiondatesfor each objective

Resourcesneededto implementthe plan(i.e. special
equipment,staff,training,etc.)

Frequencywithwhichproviderswillsubmitreportsandminimum
frequencyat whichcase mamgerwillmonitorservices

Signatures,includingthe individual’sandor the individual’slegal
representative
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FIVECONTROVERSIALISSUESRELATEDTO THETOPICALAREAAND
SUGGESTEDAPPROPRIATERESPONSE.

1. One areaof controversyis thatmanypeoplebelievethatindividualswith
severedisabilitiescannotbe expectedto functionin ordinaryenvironments
becauseof the possibilitythattheywilldisplayimppropriatebehavior.

Severalresponsescan be madeto thisconcern.It is clear,for example,that
manyinappropriatebehaviorsare the resultof boredomand of havingto remain
in the sameenvironmentdayafterdayandyearafteryear.One valueof the
strategiespresentedis thatstaffare askedto considerwhatpreferencesthe
individualmighthave,andalsoto considera widevarietyof environmentsfor the
individual.Thus,boredomandthe problembehaviorsthatresultfromboredom
can be minimized.

Additionally,thereare a varietyof behavioralstrategieswhichcan be usedto
dealwithany problemswhichmayremainafterthe environmentsandthe
activitiesare changedto bettermeetthe interestsof the client.Referencesabout
thesestrategiesare givenin the bibliography.

2. Somepeople believethatindividualswithseveredisabilitiesshouldbe
confiied in workshops,dayactivitycentersandothersegregatedenvironments
becausethe publicor the communityis not readyfor integration.

The best responseto thisnotionis thattheseindividualsare citizenswith
the samerightto be in communityenvironmentsas anyothercitizen.Unlessa
personis a cridnal undersentencehe/shedoesnot haveto earn his/herwayinto
the community.Everyperson’srightsto participatein the communityare
protectedby law.This does not mean,however,thatwe wouldnot be respectful

P of the owners,patronsandemployeesof communityenvironments.
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Controversial
Issues

For example,if one is teachingan individualto buyitemsin the grocerystoreand
the individualis new and/orveryslow,it is best to be considerateof othersby
startingthe trainingsessionsat a timewhenthe storeis not busy.Or, if a person
is likelyto touchbreakableitems,don’tgo in thatsectionuntilhe/shehas better
self control.

3. There are thosewho thinkthatindividualswithseveredisabilitiescamot
everbe in&pendentand,therefore,shouldnotbe taughtin oxnrnunityenvironments.

The materialin thiscourseaddressesstrategiesthatcan be usedto assista person
who is not independentto be moreindependentin a particularsituation.For
example,if the personcamot ask for food at a restaurant,he or she can be
promptedto use a cardwitha pictureof a fooditem.He or she mayeventually
be moreindependentandpresentthe picturewithouta promptyet neverable to
ask for the itemin the mannerof a personwithouta disability.The notionbehind
thisis “ThePrincipleof PartialParticipation.”Thismeans,evenif a personis not
able to do all the stepsof an activityindependently,the personoughtto stillhave
the optionto participatein the activityin a meaningfulway.

4. Anotherarea of concern,if not actualcontroversy,is thatsomeindividuals
preferto be inactiveandwouldrather,for example,justsit androck.

The responseto thisis thatmanypeoplehavespentyearsin veryunder
stimulatingenvironmentsin whichtheywere permittedto sit androck and not
encouragedto participatein otheractivitiesandsettings.Untilthesepeople are
givenplentyof opportunityto experienceotherthings,withthe right
individualizedsupports,we camot predictwhatthe individual’spreferencesmay
turnout to be. ASstaffget morefamiliarwithindividualstheymaybe more able
to assesswhatactivitiescan be expandedandwhatcan be droppedbasedon
personalinterest.

5. Somecontroversyremainsaroundthe fact thatpeoplebelieveindividuals
withseveredisabilitiesoughtto be taughtfollowinga developmentalsequence
model.In sucha modelindividualscannotbeginto participatein functional
activitiesuntiltheyare able to performall the “prerequisiteskills”(meaning
requiredskills).
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Controversial
Issues

For example,beingable to identifyhowmanydimesare in a dollarbeforethey
go to the storeto buysomething.

One responseis thatveryfewthingsare absolutelyrequiredto do otherthings.
You do need to standbeforeyou canwalk,butyou don’tneed to knowhow
manydimesare in a dollarbeforeyou go to the store.Youonlyneed to be able
to choosewhatyou need andputthe dollarson the counternear the clerk.It can
be veryusefulto knowhow manydimesare in a dollarandhow to makechange
but it is not required.Evenwhenit comesto standingbeforeyou can walk,if the
goal is to get fromone pointto anotheryou reallyaren’trequiredto standor
walk.You can learnto use a wheelchairinstead.

Anotherresponseis thatdevelopmentalinformationcan be usefulin helpingus
decidewhatmightbe interestingto a personandin adaptingtasksto makethem
moreinteresting.Mso, we can use developmentalinformationto better
understandwhatthe individualmaythinkis happeningin a givensituation.For
example,if the individualalwayshas to be toldto open the doorof the closet
whenshe’sgettingdressedin the morning,developmentalinformationmight
suggestthatshe does not have“objectpermanence.”(Objectpermanencemeans
thata personunderstandsthatsomethingstillexistsevenwhen she can’tsee it).
Once we understandherviewof the situationwe knowthereare a numberof
thingswe can do: Wecan open the doorfor her; we can take downthe door;we
can changethe soliddoorfor one thathas a clearmaterialin it; we can take the
clothesout for her;we can continueto tellher to open the door;we can giveher
an adaptationsuchas a picturesequencethatindicatesto her thatthe firstthings
she mustdo is open the doorto findthe clothes,etc. dependingon this
individualsabilitiesandneeds

The majorpointis thatthereshouldbe no controversyat all. Peoplecan learnto
do manythingsevenwhentheydo not havewhatsomeconsiderrequiredskills.
Still,an understandingof normalgrowthanddevelopmentmayhelpus is
developinga trulyindividualizedprogramfor anyperson.Thisinformationis
particularlyusefulin developingadaptations.Wehaveprovideda referenceabout
the properuse of developmentalinformationin the referencesection.

,P
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ANEXPLANATIONOF TERMSUSEDINTHISCOURSE

Adaptationsarechanges,additions,alterationsto rules,materials,schedules
or sequencesthatwe maketo emble a personto participateas fullyas possible
in a particularactivity.Thesecan be temporaryor permanent.A temporaryrule
adaptationmightbe to allowa personto takethe breaksas appropriateor
neededinsteadof one in a morningon the job; a permanentmaterialsadaptation
mightbe to givea personin a wheelchaira shortpole to use to turnon
lightsor appliances.

ChronologicalAgo Appropriaterefersto activities,skills,environment,
clothing,musicetc. whichis compatiblewiththe approximateage of an
individual.If a persontakesa “STRAWBERRYSHORTCAKE”lunchbox to work
the personcouldbe subjectto ridicule.Likewise,to dresssomeonewho
is in her 30’s in a mannermuchyoungerthanher years;to offermusicwhichis
not compatiblewithwhather age peerswouldbe listeningto; to haveher learn
to swingon kiddyswingsor to use phraseslike “goodgirl”whenreferringto
herwouldbe chronologicalage inappropriate.Everyeffortshouldbe madeto
minimizethe differencebmveen an individual,regardlessof the
disability,andhis or her age peers.

CemmunicativoContentcan includewordsyou see, say,hear,pointto,
gestures,signsandsignalswhichcommunicateto you or whichyouuse to
communicatein a particularenvironment.Someenvironmentsdo not require
much,if any,communication;othersrequirea lot.You can use a videogameat
an arcadewithno communicationif you havethe propercoins.Youneed some
communication,thoughit does not haveto be spokenwords,if you are

Consequencesaretheresultsof the actionsperformed.Whenbowling,if you
pick up the ballandroll it straightdownthe alley,you hit pins.If you dropit and
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Glossary

let it rollcrookedlythe consequenceis a gutterball. If youwhisperyourorderin
a noisyrestaurantthe consequencemaybe thatyouget thewrongfood. It is
importantfor people to get acquaintedwithnaturalconsequences,positiveand
negative,as long as theseare not dangerousor embarrassing.

Cwrectionsare the signals,signs,wordsor writtendirectionsthattellus to
changewhatwe are doingif we are makingan error.Forexample,when
checkingout, if we startto go to thewrongcountera workerfromanother
checkoutcountermightsay“1’11help you overhere”or otherwisesignalthatthe
firstcheckoutis closed.Theremaynot alwaysbe naturalcorrections.For
example,if you go intoMcBurgerandwaitfor someoneto seatyou,youmay
haveto waitandbe hungrya verylongtime.Correctionsalso can be considered
cues,directionsor promptsbut it is importantto rememberthattheycome after
an error.(Whenworkingwithindividualswithseveredisabilities,it is betterto be
givenassistancebeforethe errorbeginsor, if it occurs,to beginagainso thatthe
personwillnot learnthe errorandyourcorrectionas a chainof behavior).In the
naturalenvironment,however,correctionsoftencomeafterwe makea mistake.

Cuesare the signals,signs,wordsor writtendirectionswhichtellpeoplewhat
theyare expectedto do in a particularcircumstance.These can be dividedin
naturalor artificialcues.

Natural Cuesin a restaurant,can be as subtleas a waiterputtinghis pencilon
the orderpad andlookingat youas a signalthatyou shouldgiveyourorder,or
as largeneon as a signandrecordingin anotherrestaurantthatsays“ORDER
HERE.”Werespondto naturalcuesall the time,oftenwithoutrealizingit so we
mustbeginto thinkaboutthesecuesif we wantothersto beginto noticethem.

If thereis no naturalcue,we sometimesare givenan artificialcue. For example,if
thereis an accidentat an intersection,an emergencyworkeror bystandermay
beginto directtrafficaroundthe accidentandbypassthe naturalcue of the traffic
light.

In workingwithindividualswithseveredisabilitieswe oftenaddartificialcues
suchas pointingto a naturalcue or givingverbalor signeddirections, Itis
importantto emphasizenaturalcues andavoidartificialcuesas muchas possible.

,,
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Ecological/Ecologyin thiscourse,meansall the people,things,activities,skills
and cuesto be foundin a particularenvironment.It is morethanthe furnitureor
eventhe people. It evenincludesthe noiselevel,the speedof activities,etc. that
makea placework. It is importantto realizethatmostenvironmentshavetheir
own individuality.Da not thinkabout“SHOPPINGENVIRONMENTS”but about
THESHOEBOX,a shoe storeon MainStreetwhichcouldbe quitedifferentthan
the otherbranchof the samestorein the WestsideMall.Likewise,when
describingan environment,we meana particularsectionof it, an individual
branchof the publiclibrary,a certainperson’sapartmentor a particular
warehouse,etc.

FunctionalSkill/FunctionalActivitiesgenerallyare thosewhichwould
receivea ‘Yes”answerto the followingquestion:“Ifthe persondoesnot learnto
do thisskill/activity,someonewillhaveto do it for hirri~”The answerfor the
activityof buyinga shirtat K-Martwouldlikelybe “Yes.”The answerfor the
activityof stackingblocksor sortingandresortingnutsandboltswouldlikelybe
“NO.”The exceptionsto thiswouldbe recreationalactivitiessuchas watchinga
movieor ridinga bikewhicha personmightenjoybutwhichwouldnot be
requiredfor independentfunctioning.

General htventoryis a processfor enteringa specificplace or settingand
notingthe varioussub-sectionsof thatsettingas wellas the activitiesand skills
whichmaybe requiredin thatsetting.

Generalizationrefersto the factthatit is oftendifficultfor peoplewithsevere
intellectualdisabilitiesto transferthe informationtheylearnunderone
circumstanceor settingto anothercircumstanceor setting.Thus,if a personlearns
to orderfood in onlyone fastfood restauran$we cannotbe confidentthathe can
also orderfood in a differentrestaurant.Likewise,if he onlyleansto “order”a
mealin an artificialsettingsuchas a workshopcafeteria,we cannotbe surehe
willgeneralizeor transferthe skillsoutsidethatsetting.It is, therefore,extremely
importantto teachandto testthe person’sskillsin the environmentsin which
theseskillswillhaveto be used.Thus,thiscoursestressesthe assessmentand
teachingof new skiUsin naturalenvironments.
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Individual PIan is the legallyrequireddocumentwhichoutlineswhatan individual
can currentlydo, long andshorttermgoalsandobjectivesfor the personand a plan
for evaluatingprogress.Stateregulationsspecifi how the planshouldbe done and
updatedas necessary.

Individual Inventory is the namegivento a processfor learningwhatan
individualwitha disabilitydoes in a specificenvironmentandsubsectionsof that
environment.Informationis then comparedto the skillsandabilitiesof typicalpeople
withoutdisabilitieswho are successfulin thatsameenvironment.

Natural Environmentsare thosesettingsin whichpeoplewithoutdisabilitieslive,
workandrecreate.Peoplewithdisabilitiescan be integratedintothem.The taskthen
is to assessthe skillsof thesepeoplein suchenvironments,andto teachin those
environments,to avoidproblemswithgeneralization.

PerformanceAnalysisis a processfor decidingwhatdifferences,if any, thereare
betweenthe waypeoplewithoutdisabilitiesperformin a particularenvironmentand
the wayan individualperformsin thatsameenvironment.Thisinformationcan form
the basisfor developingfunctionalgoalsandobjectivesfor an individualized
educatiomlor habilitativeplan.

PerformanceCriteriaare the standardsmturallyavailablefor successof a
particularactivityin a particularenvironment.For example,if youwantthe correct
sizebowlingshoe in a loudbowlingalley,youneed to be able to sayyoursize loud
enough(or otherwisesigml the size).You alsoneedto be both accurateandat an
appropriatedistancefromthe bowlingstaff.If youare in an elevatortryingto go Up
to the IOthflooryou mustconsiderbothspeedof actionandaccuracy.That is, you
haveto pushthe buttonfor the IOthfloorbeforethe elevatorhas passedit andyou
mustpushthe correctbutton.

Skill Clustersaregroupsof skillsnecessaryto performan activity.For example,if
youwantedto ridea bus,you mustlocatethe bus stop,choose the correctbus,
boardthe bus, depositthe moneyin the coin box etc. AI-Iyof theseskillclusterscan
be brokendowninto fWtherdetailfor a particularperson.A taskamlysiswould
discoverif the personneedsadditionalhelp or adaptationsor needsto be taught
smallerpartsof a cluster,suchas “raisingrightleg 14 inches,puttingfirmlyon step,
grabbingdoor pole, etc.”
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The followingare additionalactivitieswhichcouldbe usedto augmentthe in-
classandout-of-classassignmentsto clari~ how muchan individualtraineeis
understandingthe material.

1.

2.

3.

4.

s.

6.

7.

Makea listof fourpeoplewho couldcome to the 1Pmeetingfor an
individualwho are not necessarilyrequiredto be there.

Givetwo examplesof howyou couldidentifya personalpreferencefor a
particularenvironmentor activity.

Listfiveenvironmentswithinone mileof yoursetting(moremilesif a rural
community)whichcouldbe appropriatefor a personas a worktrainingsite
(suchas a communitycenter,YMCA,RedCross,hospital).

Listfiveenvironmentswithinone mileof yoursetting(moremilesif a rural
community)whichcouldbe appropriatefor a personas a place to spend
leisuretime(suchas a park,an ar~de, a communitycenter).

Listfiveenvironmentswithinone mileof yoursetting(moreif a rural
community)whichcouldbe appropriatefor a personas a place to teach
everydayfunctioningsuchas a shop,church,doctor’soffice.

Listfivecommunitybasedlivingsituationswhichwouldappropriatefor a
personas a placeto liveif sufkient supportswere available.

Iist threethingsa particularpersonlikesto do whenhe or she has nothing
thatmustbe done.
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8. List all the environmentsand activitiesin whichan individualparticipates
on a givenweek day.

9. List all the environmentsand activitiesin whichan individual
participateson a givenweekendday.

10. Listthe numberandkindsof place thata particularpersonhas livedand
workecUgoneto schoolin his/herlife time.

11. Listthreepeoplewho couldbe considereda friend(thatis, someonenot
paidto be withhimor her) of a particularperson.

12. Holda “MOCK”1Pmeetingwitheverymemberof the classtakinga role,
includingthe role of personwitha disabilityanduse someof the
informationdevelopedin the aboveactivitiesas possiblefocusof discussion
at the meeting.
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